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GOOD MORNING!

A Vindication of the Rights of Women
; _ Introduction
“}o\r:?e:lll.(&'hi E:n (r):: r:llinfg\r*lis.innl to tl_]chndicalinn of the Rights of
1e what this is about?
Student: The right of education of women in the 18" century.
Professor: What education? Is it the education of schools? d
Student: The conventions.
Professor: The upbringing of a woman, that is th
else? What is she advocating for?
Student: The right of women to have a voice.
Student: Trying to change the societal view towards women.
Student: Equality with men.
Professor: Is she asking to be equal?
Students: No.
Professor: What is she asking for?
Student: To treat a woman as a human bein
Professor: Yes, this is when it comes to the role of women in

alluring men.
The introduction of the book sets out her view that neglect of girls
education is largely to blame for the conditions of adult women. S0,
ay that the conditions that

aquse of the adult women. There is passive
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e education. What

g, not as an object.

she is blaming adult women in an indirect W
women are living in is bec




s the convention and the ,
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reaction to the simnef;lﬂlfm‘:zﬂmgn should behave and how fﬁﬂtﬁ ]
) when il € ol i
:1?:,1;; act in such @ sazf:,irdinate beings whoh:::are only ‘about bejy, In
f[-he'y are 'Ifeatc 5 mec!{_ The}, bu}r ,IntD i {;:n?gr]:lZSSI‘Gn a-nd ﬂje}, 3:;;:
attractive e ls 1o vindicate thelr fun o i;lg}?ts.m- the i
do not have the tools | such a condition. So, they 1 chaving j o
hat they are 1P sively in order for them G i 1-:

are bchaﬂﬂg 'pﬂS

awareness | . the
. Meck here means shy which is op.

qude. They

ssive E’Iﬂi o ) i r
gsplar . c]ﬁ?::t izt:z;:]iﬁ?ir?;?n this vicious circle of oppression ang ?::
of the cause : ton
submission. ¢ the books of genius. The book S0

Now she rfed 0 he YOS 00 L specific who wote and e
that Mary ‘““t;ﬁw;'cn must only concern ﬂ:efngclves mth dﬂ_mgs?g. ir
suggcsted tha’f: ot the political arena. So, this 18 ﬂlﬂ main C;UEE that ri
ey am.j Stﬂl:"tin for. She was addressing and writing behs twa 3
s el hg French Charles and the other. I cannot 1"336-117-!3}11" 3
men who were the and they should not ]

; |

at women should stay at home, |
7 causes or whatsoever. And

9 Does it have to do with

they were saying ' i
concern themselves with political

politically, what do you think it means
politics?

Student: To have votes. . e
Professor: Votes and? Does it have to do with how the country 1s

running? Political here doesn't mean that she is advocating for
something that has to do with how the government is being run.
Political means to have a cause. When you have a cause, it means you.
are advocating for something, Here, her cause is to advocate for
women's rights. It is not political in the traditional sense of the wurd
It’s to have something to advocate and fight for. It can be freedom. It
can be liberty of women. It can be whatever you like.
: Vinf:licm?;m of the Rights of Women stands on its own as a mainstream
in university courses on women's hist T G U
being studied at universities in S;EEEOS Hled f]?mmlhm- SD,- thl Stm %
comerstone when it comes to fcminifm 2?1{1 : h i Fhe wurlﬂ e
witers who were advocating for women's ri when it comes to women
rights. The text has become |
|
|

onc of the most influential po; m
. points of departure in W =eLIE
estern canon. It
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means that when it comes to feminism, again, and the writi r
wl.:n:l?; t}t::rtt,ef l: }:tt%}::}' i‘::;lgniﬁcam a‘nd highly important. e
o Temme mslachaly gemoians 6, )
wit-lfx-";'sdmaﬂﬁﬁg Meianc]d] ne§ mdlgnatmn mean? To be ﬁ:uSt.rated
:gﬁe ey ﬁu:hma“o“ 10ly means :-.adm:ss_ or sorrowful. Setting a

NE 0L, b | and urgency. So, she is frustrated as a woman
when it comes to women's rights and she is advocating, it in an urgent \
terms, This reveals her deep concern for the statc of humanity, ¥
parhcu}arl): the subjugation and the degradation of women. So, the b
humanity in general when it comes to their attitude and behavior '
tmn:ards women especially here, of course, our context is the English
society. Tll.ﬂ juxtaposition of sorrow and indignation reflects her
empathetic yet competitive approach to addressing systemalic
inequalities. She is feisty. She is saying that she is eager to fight for the
rights of women and she is also empathetic about the systematic
inequality when it comes to the society that she is living in. What do
you think the sort of ideals in the 18" century that they were
promoting as men or as society? What sort of ideals that used to be in
the 18" century?

Student: Patriarchy.

Professor: Patriarchy is when you have superiority and inferiority,
yes. Men have more authority than women. or feeling superiority over

BN -

women.

Student: Inequality between women and men.

Professor: You think so? She is advocating for equality. However,
such a society would ask for the quite opposite.

During the 18® century, the enlightenment i_deals of reason and t.he
prggregs_"we_ shaping discourse. These principles were often gpphed
exclusively to men. So, she is saying here thflt a woman is only
appfé.ﬁiaiﬁ’n for her beauty. The enlightenment ?deals, D.f course, are
hlghhghtmg the reason and progress and everything that 1s concerning
| ' exclusive to men. She 1S

with intellectuality, but they arc only : m |
pe&ltlﬂﬂmgh"mdfasactmc of this hypocrisy, emphasizing the ne?d
of Wﬁﬂiﬁn's inclusion in the pursuit of civilization and progress. So,
she is say ﬂﬁ that a woman in the 18" century society is only

she is say
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she would behave, Howeye,

the Way 5= i :  metaphc
ih her beauty ane « 1agls alsO ghlight TR Progregg omen
concerned with ber ’ htenment idea me sort of hypocrisy or gop, b
at that time, the anh% it is cn:atlﬂIE (3; women from such criteria. : trc;;ﬁ:;lﬁ
1 sotellectuality. 2 aly exclud , SR e HEe indulg
3“: 1‘:} duality (he" wo?l:dﬂ i:: such @ 5901}1‘3;}’ cﬂncg'ms hérsef};‘aewmls Wi
snoman is onl accep ce, and 2 woman W $hid i Somei bl too. nt
1:{pra::::.iatil‘i.@..! of agpﬂaﬁn is 011:“:143'('1[-1 tb??t: ; of Le?;
i [e ¢ lc eimng.
intellr:_chiﬂ]l:z'k;::n J and relating 1;1‘;:1$Bry is neglected education tife si
hisiorlifﬂl aying that the ruO:Lj ﬂducatiﬂnlﬂf her fellow creatures ae i
She 1S neglectﬂ‘ G Ricl
% tion here medr i : s 4 (Y
She partiCUIaﬂY eoApP hﬂsm?n that their intellectual ‘and moral 5110‘_1
lack of education, ‘suggcs bgﬂ t rather a consequence of systematic fo | b
. ioc are not inherent, : sual because T am a woman suge
Bere I s that T am not intellectual be s =
neglect. S0, it is not s e 11 me that I should not focus on my any
but because such ;e z[r]f}lr hatsoever, I should focus on my appearance. GS;I:
intellect or my ¢© _ g
Student; What do you mean by neglected education 4 R
Professor: It means the sort of books that were promoted or were ind
SO - .
¢ r;:dezcwceﬂ people and what these books advocate for. And it s
[gﬂm the upbringing of a society. It doesn't mcan‘thf: achzlal math and ;
science. It's the way a woman is being brought up in a society. &
Then. the writer goes to the metaphor of flower. Who can remind me a
of the explanation of this metaphor? No one. |
Student: We didn’t focus on the text because we prepared My Last i
Duchess. :
|

Prufessml-: We'll take My Last Duchess for next time, and we'll leave
the Profession for Women by Virginia Woolf. So, one text is dropped.
Student: But My Last Duchess is too long,

Professor: It is a dramatic monolo ! : 4
i _' gue. It's some sort e,
w‘guidnt be, as h. ﬂavy a8 Alexaﬂdﬁr P,Dp-ﬂ. Df nmathE_ It

and her beauty

an's concern is
- But she hag

the capacity and

only her appearance
be more th the ability and the
Vi t;eieh.anﬁ:t d‘f} ©compares women o ﬂuwté;s,plingc}g‘i
- 0 rich? She usedthe




taphor 'n bei : :
metaphor of EeRn being planted in oo rich soil 1o crit}
B s hised i hor Bime: She b o B Lo entigue the Wiy
B dchiie oo p’llmtq:‘“.u;uut:'ug that women were
e 1ot -c.;\l}: lm\.,; are overprotected and
i B li.' ¥ MR -
When such characteristics are the thines tl me T ples
B o “__x-,\ at are focused on, you haye
_ ause they exclude intellectuali
reason. They make them only focus on jihn:: w}-ll?drr "“Lu':u“‘dhw i
s 3 : appearance. 5o, mnstead of
allow '8 ' :
?;mg.hll? ed to g_rm'« strong through education. and challenge the real
ife situa 10ns an C(‘IIlFllthl‘lS. she is brought up in a very delicate too
rich a soil, overprotective condition and society.
Rlch 3(11;1 can sometimes make flowers or plants weak by providing
too much nourishment without requiring them to develop deep and

strong roots. The author is applying the idea of women that you need .
to be aware of such environments, and you need to wake up

1 al =% i ) 1. T ¥ : f
suggesting that the excessive luxury and ease. You don't need to do

anything. It's overprotective environment. It made them fragile and
dependent rather than resilient and capable. So, this is the metaphor.
She believed that women like plants need a balance, intellectual and
moral challenges that would help them grow inlo strong independent
individuals rather than being ornamental and weak. )
Student: I didn’t understand the metaphor. -
Professor: She is saying that the soil, if it is to0 rich, and here it's a
metaphor of the society that would overprotect women, it wouldn't .
allow women to grow deep, and deep here refers to deep intellectual
reason, or develop a career. They would only allow her, as a woman,
to develop her appearance, to focus on it. and leave other things o

men. This is the metaphor.
The impact of Enlightenment ideals:
What were the Enlightenment ideals at that time?

We have to contrast between the Romanticism as

advocated for individuality and the Enlighten ment movement that used
to be because of the Industrial Revolution, and because ﬂ_l many
' used to be there at that ime.

innovations and innovative ideas that re at i
Enlightenment adyocating for reason, intellectuality, innovation, and

a movement that

focusing on the mind.
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anderstanding and self-worth, about women being a]tunng: ang

; c{mcerﬂed i _ e e
et thg};r?;:m{;nﬁfecﬁﬂnate wives or Pratﬁmnal muther::;l thls Sirtqf
Sgdllt"i“;iﬁiv focus only on the superficiality of a"WOIE S o
idea W

v undermine the self-worth of a woman, and would perpetuate ang

subjugation. ! -
pevpanct ) in shaping womens education and

She calls out male dominance ' a8
laments its effect. So, what were men advocating for at that fime:

Student: Beauty and physical aspects.

Professor: Okay. What else?

Student: Alluring mistresses. 1

E Student: Affectionate wives and rational mothers.

1 Professor: Limiting them in certain roles. What else? Being passive

_ and submissive or subjugating them to their desire and needs. |

» Her critique of men of genius, here in the text, who promote these

z harmful ideals underscores the complexity of even intellectual elites in
perpetuating women's oppression. So, she is writing back at the

intellectual elites who wrote about women, but in a ' ; '

. ; way that ;

society accept her writings, ' . o
She's quite clever and

W, NOTwWEE

quite aware of her audience. She

such a society wouldn't accept. KR
Student: A pun?
Professor; Not 4 :
¥ AT . pun: bl]t ﬂ w:ll_[y Wﬂ_ S A :
| She's writing back a the intellectual el‘i::;: he knows how o play it. So,

when it comes 1o
i LR ,
poi:haa]a,m that omen, her beauty, anq her

mote harmful ideals
'tvﬂman IS nol needed

exclusive role in. o




oA 3 W’{,- 3 I.'- \l.
&

W

Respect ?wtilﬂ frarlnewnrk is tied to rationali
engagemen ereas love, as soci . . 1y and j N _
hfrsic'al attraction and fleeting E’:‘?E:G‘lil:f;“"}?e“ for women, :;1 tﬂ:;:‘f? :
on rthmr phy:-'.lca_l attraction, and would like for :0;1&'.}' would only Tncur:-.
;;hy_szcal attraction. As opposed to Mary's vin dic;@ﬂn 1o focus only oh
that a woman should focus on her intellectualit a‘?lﬁ, which is saying
and this is what earns a woman respect, not her gﬁa“ on her rationality,
Now, _her ft.?mlmst' critique of patriarchy. She h:l?ﬂ :
dissatistied with their natural pre-eminence. Wha{g islgg:? :1 SNl {
-eminence? It |
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means superiority. Men are superior %
:dea because of their natural prg-emin;ciugl;z;.i:;lyﬂ::g ‘Prpmate this 4
physical strength. So, she highlights ke il f-r{ it comes to »
wructures because they have the physical strength rn?;‘l ate societal y
societal structure to subjugate women further. The m:tiﬁcia?; 1[;19.11:1]?-..1%;11& :
women's status, ensuring that they remain alluring objects r.Wl:l:mg of ¢
enduring relationship as friends and equals. 3 R A0 |

The idea when it comes to the Muslim fashion, and fashion h |
doesn't have to do with clothes, but the attitude. What is she s -
concerning this idea? Saying

Student: In Islam, women are subordinate beings. not as a part of the
human species.

Student: She has misconceptions about Islam.

Professor: Do you think it is the case?

Student: No.
Professor: So, it's the 18" century orientalist stereotype. Are you

familiar with the word orientalist?
Student: O yisel)
Professor: Okay. but
orientalist? Those who
they came o us, like,
scientists to study Egypt, and they wrote Vo
had misconceptions. They interpreted the land and the people according

to their perception and to the filters in their minds. So, they had
misconceptions about the fand, the people, and religions. These ideas
were later created to be stereotypes, and these stereotypes right O &t
used, Have you ever seen such a thing in a movic”

e sy These stereotypes arc il bing Mo

: A

I need more ideas. What were the ideas of the
came from the west and studied the orient. S0,
Napoleon Bonaparte, he came with a bunch of
lumes about Egypt. So, they



ﬁﬁymgﬁ:;';d how they are subordinating women
women. So, she 15 comparing Islam to her society and
ami she is saymg that you are like the Muslim culture that
women as S o with oppression.
Student: Is that the dignified distinction she mentmned‘?
Professor: Yes, when improvable racism is all allowed to t
distinction, which raises women above the brute feature an
natural scepter in a female. When the scientists came {0
Vﬁy important event, they saw women with <&, they sa
wmmwayafclothmg,sathayhad an image, and tl:lis '
ted. So, she is camparmg that to their society ying |
w Jike the Muslim society that is objectifying. wnmﬁn L
Student: Why did they take this stereotype about us ‘while
the same oppression back then?
_.mr The attitude back then when it comes to the
T ey imagining the Orient is always inferior. W.
to the Orient, the adjectives that you would relate to as.

W‘iﬁtﬁ 2 r@msan&e, as subm:ssmﬂ and all ﬂ:les,

en possess physical superior
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o 1 mind that moaod 18 more symbiotic:
,“-nillﬂ_{_ii'_[!:ﬂ!‘_u_’li“_“: of the workd) e symbiotically connected (o he
- a7 ;ve mood aside. Tone is the author's attitude. It's
le/she says il I‘l'fa not about the pronunciation of th;: worg:t 1lh-e way
he author's position when it comes to this particular subje 5t t's about
Mary's position or stance or attitude towards women is ﬂls_t' .
qvis, Alexander Pope's is negative. Tone means attitude ppm':ig;; Va::l

stance.

Themes:

. The nature of women: L/
nt: Pope is ‘s-'&:cr?ﬂ}' critiquing women and the societal norms in |
Mary is critiquing society also, but in a positive way.

professor: S, when it comes to women, how did she vie;:v them and
how Pope viewed women? Can you compare and contrast?

student: He's making a contradiction. He's saying that women are
changeable and fickle. Here, she sees women as subjective to men. i

Professor: However, the core argument. What is Pope advocating? r
That women are fickle and changeable and cannot be ftrusted. tfn ’

contrast to Mary, who is saying that no.

Student: They can be rational.

Professor: Yes, thank you so much. What else?

student: Was that his opinion?

Professor: He's stating that with society, and Mary is stating his

;;ﬁl_:ou_ld ket

Stude
that era.

———

position.

Student: But what about Pope?

Professor: He critiqued society.

Student: | mean what was his opinion?

Professor: Most women have characters, but these characters are t00
extreme. They are either Madonna or whore.

Student: Women can be rational, and have nobler ambitions by their
abilities and virtues. So, Mary saw that they are rational creatures, and
have the same mentality like men. So, they should have the same
rights. For Pope, women were changeable. You can't trust them.
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- ank you so much. Mary is critiquing
e YVag 3 Y@u sa O L . S
prafesor: o5 10 are reated as irrational 4
‘She is S4Y* iudeﬁthaf.fﬁﬁ“w"mly qn'_hera-. pearance

Professo o
Student: To take it back. ”
Professor: Yes. So, rather than treating them as alluring mistr
they should be treated as rational beings or affectionate wives an
rational mothers. .
In Epistle to a Lady, Pope adopts a safirical tone to explore the.
of women, poriraying them as inherently flawed, fickl,
. What does it mean (o inherently? They are flawed by nature,
While his depiction is poetic and witty, it reflects a deeolt b
¥ EICIa) VIEW, presenting women’ i AR
Immmmel:lngmﬂuems behaviour as determined DY e

the nature of women, and s ine v .
g -2 A Saying that it is deeply rooted in woe
ﬂ%ﬁcklg,md&lw ate meonsistent Ply rooted in womg
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Believing that these qualities can o :
Wmﬁﬁmmm oly flowish, when Women
fessor: v are /
d is € ucational which is the upbri
2 ‘Phrlngin
<chooled. What did Pope say? Does h g,
S€, education? ¢ advocate fo
gtudent: No, women are weak, and chan
Sossar: Yo5, T d YR geable by nature,

gtudent: They are black and white.

gtudent: Two extremes.
~Pope: °P the other hand, df)f‘;ﬁ not advocate for women’ .
Jevelopment- Instead, he critiques women for ﬂleirmlzgks :f‘i'l?"’”ﬂ or
inconsistency: without addressing the societal structures th:tme and
hem 0 frivolous roles. His view reflects a determinist confine
ther™ ¥ | at women are incapable of achieving virtue on par vk
e men.

e eferministic means it's already determined. This is th
2 e

Professor:
implication- While Pope didn’t address the societal structures, Ma
3dd:esscd them with the systematic way of dealing with Viginct thw
confines them L0 specific roles. al
Student: Where did the last idea come from?
professor: This is you detecting when you analyze and interpret

what be 18 referring to after all.

-RelatmnshlpsBtweenMenandwggen

and educateq i

respect.

her beauty rather than on nurturing het

She focuses on focusing

e
| She advocates for relationships based on intellectual companionship
and equality, challenging the idea of women 23 "alluring TOistresses.
Now, Pope:

" Pope depicts relationships between et and
farcical,

women as

Student: Farcical. -
| DAL
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. satirical and nical
tone 15 satirical, witty, and often derisive. He eritiques

1 i S Women'
through caricature, presenting them as absurdly vain, ivrag s
sistent. VAL, irrational,

_".‘l
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W cented women as inconsistent and"ﬁcﬁE and o Dot =
jle proseTE s caricatures because they @ 'd he portrayed them
some sort of caricatures ause they are oo extreme, They are not
g are moy
e WOmeR: i mour make the critique 6
IS his poetic skill and humour make the critique engaging, his tone
¢ g | lt\

Jacks
So, he's not constructing in the terms that he is giving a critique that is
™ | tive, but it's mockery. 391
e prose is dense with philosophical arguments and metaphorical
itiques- Mataphﬁiﬂcal criiiques_bef:ause she used the Nower nwmplu:r_
b"“ ing from Enhghteﬂrfieznt principles to advocate for societal reform,
+. writes with an explicit purpose to challenge the status quo and
ote gender equality. The status quo is something that is norm, or
is the convention of the society.
e i highly structured, elegant, and satirical, using rhyming couplets
1o deliver biting observations. However, his critique lacks depth and
iptrospection, as he does not question the societal forces shaping
women's behavior. His approach is more entertainment-driven than

relormist.
o, Mary is a re

e CO structive energy of Wollstonecraft’s, leaning instead into

formist, and Pope is more entertainment-driven in his

pocm. :
Student: What's the meaning of entertainment-driven?
Professor: It's written for the sake of pleasure. It's just to entertain,

Sometimes, Shakespeare writes 1o entertain.

The final idea here: |
Mary's work is underpinned by a belief in progress, equ
wansformative power of education. She envisions a better future where

women can fully participate in intellectual and moral life, arguing that

their development is essential for the advancement of society.
Pope’s work reflects the patriarchal assumptions of his time, portraying
Women as inherently flawed and irredeemable. He seems 10 accept these
limitations as a fixed reality, offering no vision for change Of

improvement. This is the core philosophy of their ex1S-
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ality, and the




